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 InfoGap Negotiation Cards                          InfoGap Negotiation Cards

	A    Viruses are not living because they:
· do not have all the parts that make up cells: nucleus, membranes, cytoplasm  

· require living cells in order to reproduce 

· do not possess a metabolic system, which means that they do not grow 

· do not require food.
	B      Viruses are alive because they:
· have genes made with DNA or RNA, the codes for life

· evolve into different forms

· adapt in order to survive (they can build up resistance)

· can rebuild their parts in order to reproduce


	A      Using corn for fuel should be encouraged because:

· it decreases our dependence on foreign oil.  

· Corn-based ethanol burns more efficiently than petroleum-based fuels.

· Ethanol creates fewer gases that contribute to greenhouse warming.

· It provides extra income for farmers


	B      Using corn for fuel should be discouraged because:
· As ethanol production increases, the price of corn for food goes up.  

· The price of corn affects the prices of other foods.  (Example: In the early 1970s, a sudden rise in grain prices quickly raised the cost of meat)

· Food insecurity for poor families is likely: uncertain of having or unable to acquire enough food to meet the needs of all family members


	A       When solving algebra word problems, students should be allowed to use their own methods for solving them because:

- It allows students to more deeply understand the problems 

- They can teach teachers and other students in the class new ways to solve problems

- It gets them more involved and interested in math; and to do what real mathematicians do
	B      When solving algebra word problems, students should NOT be allowed to use their own methods for solving them because:

- they can learn methods that won’t help them in more advanced math

- It is harder for the teacher to see where errors in thinking happen

- the methods might take too long, especially in testing situations


	A  Radical republicans’ plan for dealing with Southerners during the Reconstruction:

· Southerners should be punished for rebelling.
· People who used to be rich slave owners should lose their land. It should be divided among former slaves and poor whites in the South.
· No one who was in the Southern government during the war should be able to serve in government again.
	B     President Johnson’s plan for dealing with Southerners during the Reconstruction:

· The North should help the South because that will help the country heal faster.
· Southerners who rebelled need to ask for forgiveness (a pardon) if they want to participate in government.
· Southerners need to agree that slavery is over.



	A      The main theme of To Kill a Mockingbird was “People are essentially good at heart”:

- Atticus defends Tom Robinson in spite of the danger

- Boo Radley leaves gifts for the kids and saves their lives without knowing them

- Scout continues to believe people are good, even after learning about Tom’s tragedy.
	B      The main theme of To Kill a Mockingbird was “People are essentially evil at heart”

- Tom Robinson is unjustly accused because of the color of his skin 

- Tom is killed while trying to escape

- Mr. Ewell tries to kill Jem and Scout





Sentence Frames

· That is an important point, but does it outweigh…

· But in the long run…

· Then again,

· Even though…., we believe that…

· If it requires…., then…

· Why is that important? Which is more important?

· Yet what about the influence of…

· Tell me more about why…

· How does that example support your argument?

· So, how should we synthesize our conversation?

Practice Academic Conversations

Have a paired academic conversation with a partner about the text. Use the prompts or generate your own. Use the symbols and skills on the placemat and try to use the sentence frames. 

	Language Arts 
Identity 
Excerpt of poem by Julio Noboa Polanco
Let them be as flowers,

always watered, fed, guarded, admired,

but harnessed to a pot of dirt.

I’d rather be a tall, ugly weed,

clinging on cliffs, like an eagle

wind-wavering above high, jagged rocks.

I'd rather be unseen, and if

then shunned by everyone,

than to be a pleasant-smelling flower,

growing in clusters in the fertile valley,

where they're praised, handled, and plucked

by greedy, human hands.

I'd rather smell of musty, green stench

than of sweet, fragrant lilac.

If I could stand alone, strong and free, 
I'd rather be a tall, ugly weed.

Possible conversation prompts:

- Why did the author write this?

- What does this poem try to teach us?
	History


Fischer showed that Revere was not such a solitary hero. Instead, he was part of an intricate web of patriots who rode horses, rang bells, and shot guns to sound the warning. Fischer’s book was so popular that textbook writers had to deal with this new information: Revere was not alone, they now admit — William Dawes (and sometimes Samuel Prescott) rode as well. They water down the legend, but they do not embrace the real impact of Fischer’s findings: the mobilization of April 18-19, 1775, was a truly collaborative effort involving an entire population. 

Maier uncovered ninety state and local “declarations of independence” that preceded the congressional document. The consequence of this historical tidbit is profound: Jefferson was not a lonely genius conjuring his notions from the ether; he was part of a nation-wide conversation. Again, textbook writers have watered down the legend while missing the main point. While many textbooks now state that Jefferson was part of a five-man congressional committee, but do not mention a word of those ninety documents produced in less famous chambers.

Possible conversation prompts:
- Why do these myths persist?

- Some say these myths are harmless — what damage can they do?

	Math

The manager at the bank lost track of the total original investments that five people deposited into the bank. Figure out the original deposit for each of these customers (John, Noah, Jordan, Nicole, and Daniel). All of the accounts are paid simple annual interest.

1.  Noah and Nicole deposited a total of $33,500 into two accounts. One account is paying 7.92% and the other is paying 5.72% simple interest. In one year, the annual simple interest will be $2,323.20 for both accounts.

2.  Jordan will earn $691.05 less simple annual interest than Daniel. Jordan's annual interest rate is 5.61%.

3. Daniel's account, which pays 6.21%, will earn $624.50 more in simple interest than the simple interest earned in one year by John's account. John has an account that pays 6.16% annual interest. Daniel and John originally deposited $24,000 altogether.

Possible conversation prompts:

- How many ways can we solve this? 

- What is the easiest/best way to solve this?

- How can we clearly explain to others how to solve this?
	Science

Doctors first noticed antibiotic resistance more than a decade ago when children with middle ear infections stopped responding to them. Penicillin as a treatment for strep has also become increasingly less effective. And a recently discovered strain of staph bacteria does not respond to antibiotic treatments at all, leading medical analysts to worry that certain “super bugs” could emerge that are resistant to even the most potent drugs, rendering some infections incurable. 

One large part of the problem, according to the CDC, is the tendency for people to take antibiotics to fight viruses, which they cannot do. Antibiotics fight bacteria, not viruses, and will not fight colds, flu, bronchitis, runny noses, or sore throats that are not due to strep. Nonetheless, says CDC, “more than 10 million courses of antibiotics are prescribed each year for viral conditions that do not benefit from antibiotics.” 

Possible conversation prompts:

· Does this issue matter? If so, what do we do?

· Why does resistance happen?  


 Academic Conversation Samples 


	
	At or above
	Approaching
	Below 

	

	(T)  Think and Talk like literature ‘experts’ 

    -  Interpret themes & apply them to life

    -  Connect to characters & other texts

    -  Critique texts & author techniques

    -  Use literature terms & syntax
	Make some connections, some complex sentences and literature terms, & deep thinking
	Use short sentences, just social language (slang), few connections or perspective

	
	(F)  Stay focused 

    -  Build on comments

    -  Connect ideas to topic well

    -  Negotiate conflicting ideas and word meanings


	Mostly on topic; some idea building and negotiation; few tangents & deviations; some confusion


	Rarely connect or build on ideas; 

Many tangents & unrelated information

Not negotiate differing ideas

	
	(S)  Support ideas & opinions with examples from text, life & previous lessons; 

Clearly explain & elaborate on ideas
 
	Some prompting for and support of ideas with examples and clarifications
	Little or no support of ideas and reasons; lack of appropriate prompting

	
	(P) Paraphrase partner ideas to clarify, deepen, and stay focused; synthesize key points or steps at end
	Some paraphrasing and synthesizing of key points or steps
	Little or no paraphrasing and synthesizing 

	
	(C)  Use communication behaviors; actively listen (eyes & body), take turns, value partner comments, be respectful
	Some appropriate listening and turn-taking behaviors
	Little eye contact or listening; interrupt; one dominates talk


Figure 7.3.   Sample academic conversation rubric for language arts













Prompts & Responses     ________________________________





Can you elaborate? 


What does that mean?   What do you mean by....?


Can you clarify the part about…?


Tell me more about…


Can you elaborate on how that example supports the theme?


I understand the part about…, but I want to know…


Can you be more specific?





I think it means…


In other words, 


More specifically, it is important because…


Let’s see, an analogy might be…











Ideas for generating conversation topics/prompts





Persuade/decide 	Apply		Right or Wrong? 	    	Perspectives		Interpret themes		Create/design	    Bias





Causes/Effects	Compare	Evaluate/critique		Solve problem		Describe thru analogy	Hypothesize	    Synthesize
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Core question, prompt, 


main idea, essential theme 
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Prompts & Responses        ________________________________





Can you give an example from the text?


Where does it say that?


What are examples from other texts?


What is a real world example?  Are there any cases of that in real life?


Can you give an example from your life?








For example,


In the text it said that…


Remember in the other story we read that…


An example from my life is


One case that illustrates this is…











Prompts & Responses        ________________________________





Is that clear?


Can I hear what you heard?


Does that make sense?











Let me see if I heard you right…


To paraphrase what you just said, you…


In other words, you are saying that…


What I understood was…


It sounds like you think that…


I’m hearing that…

















Prompts & Responses    ________________________________





How can we add to this idea of…


What other ideas or examples relate to this idea?


What else could support this idea?


Do you agree?


What contradicts this? What are other points of view?





I would add that…


Building on your idea that…, I think…


That idea connects to…


I see it a different way, …    On the other hand, …


Let’s stay focused on the idea of….  Let’s get back to the idea of…


That makes me think of… That reminds me of…








Prompts & Responses           ________________________________





How can we summarize what we discussed?


What have we discussed?


How can we bring these ideas together?


What is the main point we want to communicate after discussing this?


What is our conclusion?





We can say that…


It boils down to…


We can agree that…


Even though some might think that…, we conclude that


























LANGUAGE ARTS	





A:  What do you think the author’s message is?


B:  Well I don’t think it was fair that the principal changed the rules about the jacket, you know, to pay for it.


A:  Me too, but what was the lesson from the story?


B:  Maybe it was to stand up for what is right.


A:  Can you elaborate on that?


B:  Well, she was sad at first and then talked to her grandpa who told her he could pay, but wouldn’t. Maybe this helped her see that it would be, like, wrong to just give in and pay. What do you think?


A:  Yes, I agree. I think Martha changed cuz maybe at first, if she had the money, she would’ve paid. But, however, her grandfather made her think and show the school people that they were wrong.


B:  So how can we apply this to our life?


A:  Maybe we can make sure bullies at school don’t get away with bullying.


B:  And maybe it has to do with racism, like we talked about in class, how people bully people based on their skin color, like we saw in history class.


A:  How do we stop racism, though?


B:  Maybe study really hard to be lawyers.


A:  OK, how can we sum this up?


B:  We can say that the author wanted to teach us to stick up for what is right, even when more powerful people change the rules; and we should study more.





SCIENCE


A:  What did you observe? 


B:  Well, the higher the ramp was, the further the car went. 


A:  Why do you think that happened?


B:  I don’t know. We just read about potential energy in the book. So, maybe the higher the ramp, the starting point, the more energy it had and it made it go further.


A:  Yeah, I think the cars that went further had more energy because we had to lift the cars higher. We used more energy for them, even though we didn’t feel it.


B:  But what if we had to push real cars up a hill? Then we would feel it.


A:  Yeah. I did that once and used up a lot of energy. I guess I gave it to the car.  And every time I go up the stairs, I give myself potential energy, I think.


B: And what about the graph we made? Here we can connect the points and it makes a line, more or less.


A:  So what? 


B:  Well, as the teacher showed last week, we can extra…polite, extrapolate the data. That means we can predict by using the line. So if the ramp is 500 inches tall,.. 


A:  We could predict how far the car would go?


B:  But we would have to make up a formula or something, since we experiment with a ramp that high. So, if the height, h, is something, we want to know the distance, d? 


A:  Well, each time the height is multiplied by around 4, so d could equal 4 times h, more or less. 


B:  OK, but so what? Why is it important? How is it useful to us?


A:  We can learn how to predict when things are linear.








MATH


A:  What do we need to find?


B:  We ultimately need to know if we have enough money. But first we need to find the length of the fence.


A:	How do you know that? 


B:	Because it asks if we have enough money. But we need to know how much fence to buy, which goes around the field. Then we need to calculate how much that fence costs and compare it to our $290.


A:	Can we estimate a rough answer? 


B:	Maybe the length will be around 100 meters. What do you think?


A:	I think it will be around 90 meters.


B:	Why do you think that?


A: 	Because I think the circle part is 10 meters and I add up the rest.


B:	What do we need to do? How can we use a drawing? Can we use a formula or algorithm? 


A:	We can add the sides that we see but then the circle piece? 


B:	We can use the formula for a circle perimeter. It’s pi times diameter. Then we find the perimeter and divide by four. How does that sound? Can we try any other ideas?


B:	That sounds OK. What information do we need? And why?


A:	We need the diameter to multiply it by pi. We can find the radius and … … We get 94.8 meters. Times 3 dollars per meter gets us 284.52; so we have enough money.


B:	How does the perimeter compare to our estimations?


A:	How is this like something that might happen in our lives?











HISTORY


A:  Why did the author write this?


B:  To tell us about the Boston Massacre. But what I don’t get was why it was called a massacre if only 7 people were killed.


A:  Can you elaborate?


B:  Well, the people weren’t so famous, and a massacre usually means lots of people die.


A:  Maybe the people reporting it wanted to make it sound really bad.


B:  Maybe they wanted to get people all mad in order to rebel, like, to start the Revolution. At that time, not everyone wanted to rebel.


A:  Oh like the teacher said, a lot of times the newspapers—I don’t think they had radio or T.V. back then—would make up stuff…


B:  You mean exaggerate?


A:  Yeah, they would exaggerate things or focus on things or not print things to influence people.


B:  So calling it a massacre made the English look really evil?


A:  Maybe. How about today? How can we apply these ideas to today?


B:  Like, in commercials they only talk about good parts. And reporting on the war in Iraq might be biased, depending on the source.


A:  But why?


B:  Maybe to influence voters to vote to get troops out.


A:  So we need to remember that words can be biased?


B:  Yeah, how history is reported can make a big difference.











Sentence Frames


That is an important point, but does it outweigh…


But in the long run…


Then again,


Even though…., we believe that…


If it requires…., then…


Why is that important? Which is more important?


Yet what about the influence of…


Tell me more about why…


How does that example support your argument?


So, how should we synthesize our conversation?
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Adapted from Zwiers (forthcoming) Academic Conversations: Developing language, thinking, and content understandings through talk. Stenhouse.
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